
C19th Literature 
and Social Issues



C19th Short Stories and Social Issues (1832-1901)



Assumptions about C21st



Investigating a period of history is problematic for all sorts of reasons

- Which version of events are we getting?
- How accurate is the information? 
- Are we looking at the information in the right 

way? Or is there a different way we could look at 
this?

Some people ignore these complexities when 
discussing how a literary text can be related to the 
time in which it was written. Instead, they make 
general, unsubstantiated claims about life at the 
time. 



Time Capsule!

We are now going to imagine we’ve found a C19th time capsule
In your teams, interrogate the evidence you have in front of you. 

What sort of assumptions can you make (based mainly on the evidence) about what was 

a) valued during this period of time? 
b) exciting about this period of time? 
c) unnerving at this time?



















Why would there be a need to publish a book ‘all 
about the telephone’? 

Who is using the telephone? Why might this be 
significant?























Based on your initial discussions and what you have noticed from the sources, what sort of assumptions 
can you make about society in C19th Britain? 

Write three assumption statements.  You have 50 words for each statement only.  Attempt to make a 
crisp, concise judgement based on the evidence you’ve seen. 

Here are some starting phrases to help you : 

‘ The Victorian era appears to be a time of…’ 

‘ The Victorians seemed…’

‘ One key overwhelming feature…’

Based on the evidence you have looked at, what 
sort of assumptions can we make about C19th 
Britain? 



Now read the article by Maria 
Frawley which makes some 
interesting links between literature 
and Victorian culture. 

As you read, label any interesting 
points that further your current  
understanding. 

Does she cover something you 
hadn’t really noticed in the 
evidence?



Task on Entry: What do these fictional 
characters all have in common? 



They are all orphans

‘There are good reasons for the wealth of fantastic, gutsy 
orphans in children's literature. Parents, with their 
concern for safety and the law, are a dampener on 
adventure: orphans are allowed to make their own rules, 
fight their own battles and invent their own food.
Orphans exert a gravitational pull on the world: they 
attract trouble and luck and magic. Without parents to 
protect you, enforce order and inflict grown-up 
priorities on a storyline, orphans are free to run wild 
and live large and daring lives.
And orphans are walking possibilities: you might turn 
out to be lost prince, a Egyptian king, a wizard.’ 



How are these characters presented? 
What are we supposed to feel towards them?
How do we respond to stories like this in real life and in fiction?

‘There are good reasons for the wealth of fantastic, gutsy 
orphans in children's literature. Parents, with their 
concern for safety and the law, are a dampener on 
adventure: orphans are allowed to make their own rules, 
fight their own battles and invent their own food.
Orphans exert a gravitational pull on the world: they 
attract trouble and luck and magic. Without parents to 
protect you, enforce order and inflict grown-up 
priorities on a storyline, orphans are free to run wild 
and live large and daring lives.
And orphans are walking possibilities: you might turn 
out to be lost prince, a Egyptian king, a wizard.’ 



Lesson 2

Childhood and Family 1: Motherless Children

More than 50% of all deaths in 
England and Wales in the mid-19th 
century were due to infections, with 
infants and children at greatest risk, as 
they still are in many parts of the world 
today. 

It is estimated that between 1 in 5 children died 
before their 5th birthday

But in the 19th century, the death 
rates were far higher than they are 
currently anywhere in the world. 

With such widespread issues about the dangers of 
childbirth, how do you think pregnancy and childbirth might 
be reflected in texts of the time?





Group work: Discussion Questions

Read the extract, taken from 
Charles Dickens’ ‘Dombey and Son’ 
written in 1848. 
This scene at the birth of Dombey’s second child reminds us that childbirth in 
the 19th century was dangerous for both women and their babies.

In your groups, complete the following: 

1) Identify the details that suggest that Mrs Dombey will die, annotate your 
copy of the text. 

2) Discuss- what are the reader’s impressions of Dombey? What are his 
main concerns? How can we tell he takes great pride in his family name 
and business?

3) Florence, aged six, is Dombey’s first child. What do you notice about the 
way she is treated by the adults in the passage?



By the end of the chapter a mother has died leaving her new baby and a young daughter. A 
businessman has been widowed and is left with the care of two young children. 

Where does your sympathy lie? 

What do you think will happen next with the family?

Most sympathy for...

Least sympathy for...

My prediction...



A closer reading...

Examine the structure of the sentences in the 
first three paragraphs. 

What pattern has the author used? 

How does this pattern introduce us to the 
characters and the business of Dombey and 
Son?

Annotate your anthology copies with your answers. 



A closer reading...

Examine the structure of the sentences in the 
first three paragraphs. 

What pattern has the author used? How does 
this pattern introduce us to the characters and 
the business of Dombey and Son?

Rewrite the opening of extract, using the 
following structure: 

SIMPLE+ SIMPLE+ COMPOUND+ COMPLEX

What’s the difference? A different impact? 



‘Those three words conveyed the one idea of Mr Dombey’s 
life. The earth was made for Dombey and Son to trade in, 
and the sun and moon were made to give them light. Rivers 
and seas were formed to float their ships; rainbows gave 
them promise of fair weather; winds blew for or against 
their enterprises; stars and planets circled in their orbits, to 
preserve inviolate a system of which they were the 
centre.’ 



Dickens describes Mrs Dombey’s death at the end of the 
chapter by using a metaphor based on the sea. Which 
words has he used to create this metaphor? 
Do you think this is an appropriate metaphor for death?

In particular, how does it suit the death of Mrs Dombey of 
Dombey and Son? Which other metaphors may be used 
to describe death?



Lesson 3: Preparation

- Read the extract from Silas Marner and the extract from 
Oliver Twist

- Be prepared next lesson to answer some recall 
questions based on your reading. You may wish to 
annotate the texts to aid your understanding



Lesson 3: Childhood and Family 1: Motherless Children 2 

Task on Entry: 
Think back to the reading you did in preparation for today’s 
lesson and independently write your responses to the 
following questions: 

- What is meant by ‘treachery and deception’- how might 
they apply to what happens to OIiver Twist?

- Consider George Eliot’s presentation of Molly. What is her 
motivation for making this journey?



In your pairs, you are now going to consider the three texts you’ve 
read together. 

On your A3 sheet, devise an interesting and engaging way to present 
your ideas about the following questions: 

1. How does the reader respond to each of these motherless 
children? What do they have in common, and how are they 
different? 
2. Why might stories about children have been popular with 
19th century readers? Why are they still popular? 
3. Each passage might help us to understand something 
more about human nature and the society in which we live. 
What do you think each one shows us?



Gallery 
Critique

Go and read another pair’s response. 
On your post-it, give them kind, specific and helpful 
feedback based around the following: 

- Were they specific in their discussion of the 
moral message of the three texts?

- Do they use evidence from all three extracts to 
inform their view?

- Is their contextual reference accurate and 
meaningful?



Lesson 5 + 6: 
Education, 
Education, 
Education

Task on Entry: 

What would you consider 
to be the main differences 
in education between 1895 
and 2019? 

On what basis are you 
making that judgement?

Back in Time for School Episode 1

https://www.bbc.co.uk/iplayer/episode/b0bx7lxt/back-in-time-for-school-series-1-episode-1


Education came to be regarded as a universal need, and eventually a universal 
right. It was made compulsory up to the age of ten in 1880. To achieve 
education for all, many new state or ‘board’ schools were established, together 
with church schools. By 1900 there was near-universal literacy, a colossal 
achievement considering how appalling the situation of poor children had been 
in the 1830s.



Preparing the Elevator Pitch

On your table, you have a card of 
information about an aspect of school 
in the Victorian era. 

Your table need to distil this 
information and present it in a useful 
way to your peers in just 5 minutes 
time. You will be completing this as a 
30 second elevator pitch.

You are NOT allowed to read from your 
book or the sheet when you present 
this information, so think creatively!



Independent Work

Read the following extracts in your anthology: 

Jane Eyre by Charlotte Bronte (1847) – extract 1 describing Jane’s experience on arrival at Lowood School 

and 

Nicholas Nickleby by Charles Dickens (1839) – extract 1

In your books, list all the features that show the harsh 
conditions for pupils at Lowood School and Dotheboys 
Hall. What is their effect on the children there?

What sort of issues do these extracts raise about the 
treatment of children in schools in the C19th? List them 
(aim for around 4) 



Analyse how the 
writers use language 

and structure to 
describe the  school 
environment in these 

two extracts. 
You should use 

evidence from both 
texts to support your 

view. 

How might we tackle a question like 
this?

Let’s have a go together...



Language and Structure: What are we looking for?

Language Structure Impact?

Language with certain 
connotations/ meanings

Vivid/ descriptive language

Emotive, shocking or dramatic 
language

Persuasive or emotive language

Chronological order/ 
non-chronological order?
The way the extract/ text opens
A surprising or shocking ending
Withholding then revealing 
significant information
Contrasting two or more ideas, 
characters or events
The lengths/ structures of 
sentences and paragraphs
Use of minor sentences
Additional clauses to build detail/ 
atmosphere
Sentences listing a sequence of 
events or ideas
The setting itself



You do, I watch

Now it’s your turn. 
Write your response to the question, using the example we 
did together to help you. 

I’ll be circulating the room and offering support where 
needed. 



Peer/ Modelled marking



Lesson 7: 
Education and 
Punishment

Read Jane Eyre extract 3 in your 
anthologies:

How do you feel about the way 
Burns has been treated in this 
extract? What do you make of 
Jane’s observations of her 
treatment?



Thursday 21st 
March 2019

Write down: 
4 authors of the C19th
4 facts about C19th life

Do not use your notes or a 
friend!

Debating Effectively

https://vimeo.com/42345007

https://vimeo.com/42345007


Debate Preparation

Only thirty years ago, corporal punishment was still used in schools. The 
death penalty was abolished in the UK only in 1998, though the last 
hanging of a criminal was in 1965. 

What was your response to the corporal punishment of children in these 
extracts? 

Research: 

You will be given a ‘side’ to argue. It may not reflect your own beliefs, but, as you learnt during our 
study of Whose Life, it’s important for you to have the flexibility to argue either side of an argument. 

Motion: THB that corporal punishment should be reintroduced in British 
schools.
Your team need to devise a 4 minute speech, with a clear and concise 
structure.  



Whilst we will not be able to stick to these timings, this is the structure of a MACE-style debate. 
It’s important that you structure a meaningful argument to support the points you are making



You now have time to construct your arguments. Make sure you use the guidance 
you have been given. 

Your debate argument should be at least 1 page long, having a clear claim, 
warrant, data and impact. 

You may use the extracts of the texts you have studied to support your argument, 
if you wish. 

Your debates need to be ready for next lesson! 



Lesson 8: 
Corporal 

Punishment in 
Schools

Task on Entry: 

Spend 5 minutes reconvening with 
your group- get ready for the 
debate!



Lesson 9: 
Childhood, Family 
and Relationships

Task on Entry: 

Look at this, how far do you agree? 
Does it work in your own families? 

https://www.youtube.com/watch?v=CYVY0fIXdNE

How and where might divisions occur within a 
family? Across families?

What makes families different?

https://www.youtube.com/watch?v=CYVY0fIXdNE


The Victorian age was the first in 
which childhood was recognised as 
a distinct and precious phase in life. 
Family life, embodied by the young 
queen, her beloved Albert and their 
nine children, was idealised.

In any era, literature is reflective of the time in which is was 
written, therefore it is unsurprising that many C19th texts 
contain families and expose some of the complexities of family 
life. 



Mary Anne Evans (22 November 1819 – 
22 December 1880; alternatively Mary 
Ann or Marian), known by her pen name 
George Eliot, was an English novelist, 
poet, journalist, translator, and one of the 
leading writers of the Victorian era. 

She wrote seven novels, including Adam 
Bede(1859), The Mill on the Floss (1860), 
Silas Marner (1861), Romola (1862–63), 
Middlemarch (1871–72), and Daniel 
Deronda (1876), most of which are set in 
provincial England and known for their 
realism and psychological insight.

‘Although female authors 
were published under their 
own names , I wanted to 
escape the stereotype of 
women's writing being limited 
to lighthearted romances. I 
like writing about REAL stuff’ 

https://en.wikipedia.org/wiki/Pen_name
https://en.wikipedia.org/wiki/Victorian_era
https://en.wikipedia.org/wiki/Adam_Bede
https://en.wikipedia.org/wiki/Adam_Bede
https://en.wikipedia.org/wiki/The_Mill_on_the_Floss
https://en.wikipedia.org/wiki/Silas_Marner
https://en.wikipedia.org/wiki/Romola
https://en.wikipedia.org/wiki/Middlemarch
https://en.wikipedia.org/wiki/Daniel_Deronda
https://en.wikipedia.org/wiki/Daniel_Deronda
https://en.wikipedia.org/wiki/Realism_(arts)
https://en.wikipedia.org/wiki/Psychological_fiction


The journey through troubled childhood and adolescene is central to the ‘Bildungsroman (a novel of 
formation), a form adapted in different ways in novels such as Bronte’s Jane Eyre and Villette, Dickens’ 
David Copperfield and Great Expectations and Eliot’s The Mill on The Floss.



Siblings

1.) What should you do when asked to analyse a text?
2.) When did people start to view childhood as a pure and precious time in 

life?
3.) Who wrote The Mill on the Floss?
4.) Write three things you know for sure about the Victorian Era. 

Monday 25th March 2019



A big brother and a little sister 

Read the extract from Chapter 5 of The Mill on the Floss. 

1. How does Maggie feel towards Tom? 

2. How does Tom feel towards Maggie? 

3. The passage starts happily. What is the turning point when things start to go wrong? 

4. Do you sympathise more with Maggie or with Tom in this extract? 

5. Is this a realistic portrayal of how sisters and brothers behave today? 



In the final paragraph, how does 
Eliot use language to present sibling 
relationships?

Language

Language with certain 
connotations/ meanings?

Vivid/ descriptive language?

Emotive, shocking or dramatic 
language?

Persuasive or emphatic language?

You have 15 minutes to 
answer this question. 
Annotate your extract 
first



Lesson 10 and 11

A Woman’s Place

Task on Entry:
Imagine for a moment all of the things 
you own (anything you consider ‘yours’, 
even if you didn’t physically buy it 
yourself). Clothes, furniture, gadgets, 
decor, your pencil case, your uniform (!)

How much- roughly- do you think it 
would come to?



Now imagine that all of what you own is no longer yours. You have relinquished all 
personal belongings to your husband. 

If you had a part-time job, the money you earn wouldn’t be yours either. It would 
belong to your husband.

Any money/ items you have inherited from your family is no longer yours either. It 
would belong to your husband.

How would that make you feel?



‘It is a truth universally acknowledged, that 
a single man in possession of a good 
fortune, must be in want of a wife.’ 

Jane Austen (1813)



In the 19th century Britain women were expected to marry and have children. However, there was in fact a 
shortage of available men. Census figures for the period reveal there were far more women than men. There were 
three main reasons why women outnumbered men. The mortality rate for boys was far higher than for girls; a 
large number of males served in the armed forces abroad and men were more likely to emigrate than women. By 
1861 there were 10,380,285 women living in England and Wales but only 9,825,246 men.

The laws in Britain were based on the idea that women would get married and that their husbands would take 
care of them. Before the passing of the 1882 Married Property Act, when a woman got married her wealth was 
passed to her husband. If a woman worked after marriage, her earnings also belonged to her husband.
The idea was that upper and middle class women had to stay dependent on a man: first as a daughter and later 
as a wife. Once married, it was extremely difficult for a woman to obtain a divorce. The Matrimonial Causes Act 
of 1857 gave men the right to divorce their wives on the grounds of adultery. However, married women were not 
able to obtain a divorce if they discovered that their husbands had been unfaithful. Once divorced, the children 
became the man's property and the mother could be prevented from seeing her children.

https://spartacus-educational.com/Wproperty.htm
https://spartacus-educational.com/Wmatrimonial.htm


After the 1880 General Election William Gladstone became 
Prime Minister of a government that promised legislation that 
would reduce the legal inequalities between men and women. 
One example of this was the passing of the 1882 Married 
Women's Property Act. Under the terms of the act married 
women had the same rights over their property as unmarried 
women. This act therefore allowed a married woman to retain 
ownership of property which she might have received as a gift 
from a parent. Before the 1882 Married Women's Property Act 
was passed this property would have automatically have 
become the property of the husband. The passing of the 1893 
Married Women's Property Act completed this process. 
Married women now had full legal control of all the property of 
every kind which they owned at marriage or which they 
acquired after marriage either by inheritance or by their own 
earnings.

https://spartacus-educational.com/PRgladstone.htm




So, considering that novels and plays were 
concerned with marriage in C19th, how would 
you EXPECT marriage to be shown in novels 
written during this time? 

(Consider issues you’ve seen so far and how they have been 
depicted in the extracts you’ve looked at). 

Might you expect novels to reinforce the social status quo or 
would you expect to see characters/ texts that go against it in 
order to inspire social change?



Join two tables together so you have between 6 and 7 students in your group. 

Each group has an extract from a C19th novel that discusses an aspect of marriage. 

In your groups, answer the questions by annotating the extract you have. 



Team 1: Mansfield Park by Jane Austen

Student 1. How did their marriages change the lives of the 
three sisters? 

Student 2& 3. Explain how the phrases “good luck to 
captivate” and “untoward choice” express the different 
experiences of Maria and Frances. What does this suggest 
about the level of control that women had over their own 
prospects in marriage. How did the women’s family react to 
their choice of husbands? 

Student 4. What was the cause of the rift between the 
sisters? What led to their reconciliation? 

Student 5. Highlight all the words and phrases in the 
passage that refer to wealth and status. What does this 
suggest about attitudes to marriage?

Student 6: Summarise the attitudes to 
marriage that are shown in this extract. 
Summarise it in around 50 words. You 
may need to ask your friends to help you. 

TEAM LEADER: 
Summarise and collate the most 
important points shared by each 
individual in the group. You will be 
sharing these with others in the class. 



Team 2: Great Expectations by Charles 
Dickens
The social expectation was that Miss Havisham should marry. 
When she doesn’t, she feels great bitterness and disappointment. 
However, Dickens shows us the irony that by remaining single, she 
is able to keep control of all her wealth.

Student 1:  Consider the way that Estella treats the boy, Pip. Why 
is she so harsh towards him? Consider the associations that 
Dickens may have wanted to suggest through his choice of name, 
which means star. 

Student 2. How does Pip feel when she leaves him outside the 
door of Miss Havisham’s room? What impression does this 
section create of his character? 

Student 3. Study the description of Miss Havisham and her room. 
Identify the details which we normally associate with beauty. Find 
words and phrases associated with age and decay. Why are all 
the clocks stopped? 

Student 4. How does Dickens present the 
character of Miss Havisham? How does 
Pip respond to her? How does the modern 
reader respond to her? 

Student 5. What does Miss Havisham ask 
Pip about Estella? Why do you think she 
asks him this? What is his response?

TEAM LEADER: 
Summarise and collate the most 
important points shared by each 
individual in the group. You will be 
sharing these with others in the class. 



Team 3: The Mayor of Casterbridge by 
Thomas Hardy
This is from the beginning of the novel

Student 1. How can you tell that the subject of separation
had already come up between the couple?

Student 2. What impression does the reader have of
Michael Henchard in the first part of the story?
Does this change as the episode develops?

Student 3. How do you respond to the woman and the
child? Does she accept what happens to her?

Student 4. Trace how the other characters respond to
Michael Henchard as the story goes on. Do
their responses change?

Student 5. What was your reaction to someone 
selling his
wife? What made him decide to do it?
Student 6. After this dramatic opening, what are 
your
predictions for what will happen next?

TEAM LEADER: 
Summarise and collate the most 
important points shared by each 
individual in the group. You will be 
sharing these with others in the class. 



Team 4
Sense and Sensibility by Jane Austen

Student 1& 2: Trace the progress of John’s plans for helping his
sisters from the start of this passage to the end of
his conversation with his wife. What do you think
of the conclusion he reaches? Do you think it
fulfils the promise he made to his father?

Student 3: The author does not describe the characters
of John Dashwood and his wife, but presents
them through what they say. How would you
describe them? What do you notice about the
length of each character’s utterances and how
that changes as the discussion continues?

Student 4:  Look again at Mrs Dashwood’s utterances.
What techniques does she use to bring her
husband round to her point of view? Consider:
• the author’s use of exclamations and capital
letters
• the author’s use of pauses.

TEAM LEADER: 
Summarise and collate the most 
important points shared by each 
individual in the group. You will be 
sharing these with others in the class. 



TEAM LEADER: 
REMAIN WHERE YOU ARE. 

Individuals from other groups are going to visit you, 
ask you to summarise the extract and ask how 
ideas and perspectives about marriage are shared. 

OTHER TEAM MEMBERS: Visit other tables in the 
room, make notes on your extracts and be 
prepared to brief your team leader and the rest of 
your team when you return! 



Presentation of marriage in two texts

Compare and contrast how the writers present ideas about marriage in any two extracts you have studied. 
Use this VENN diagram to help you draw together your ideas. 

Text 1: 

By:

Text 2: 

        By:



Lesson 12

A Woman’s Place 2

Task on Entry:

Time for Ten!

List  4 facts you recall about marriage in the C19th

Without looking at your anthology, list the 4 texts 
studied last lesson and their authors

Write the names of two female authors who had 
works published in the 1800s. 



Presentation of marriage in two texts

Compare and contrast how the writers present ideas about marriage in any two extracts you have studied. 
Use this VENN diagram to help you draw together your ideas. 

Text 1: 

By:

Text 2: 

        By:



From plan to page…

How to transfer ideas from your VENN diagram to an essay

First, watch me!



Presentation of marriage in two texts

Compare and contrast how the writers present ideas about marriage in any two extracts you have studied. 
Use this VENN diagram to help you draw together your ideas. 

Text 1: 

By:

Text 2: 

        By:

Now, you do the same. 
Number your points and start writing!

You have 30 minutes 



LIVE MARK







Home Learning/ Prep work: 

In preparation for our next lesson, revise the following: 

- Story structures from CW unit
- Character types and archetypes
- Reread your creative writing efforts from the first half term. What were 

your key areas of development?



Lesson 13 and 14: 
The good, the bad and the 

ugly Task on Entry: 

Task on Entry: 

The unidentified killer known as Jack the Ripper 
brutally murdered a series of women in the 
Whitechapel area of London during 1888. He was 
never brought to justice because he was impossible 
to identify.

How might literature have responded? 
How could real events like this have influenced 
authors’ characters? Outcomes? Styles of texts?



It’s easy to assume that there have always been police forces, 
but in reality, the idea is very new. Before the establishment of 
the police, governments called on the army to control rioting 

mobs and quell uprisings, but there was no civil force to prevent 
crime, or to detect it.

By the end of the 18th century in London, crime prevention was 
the responsibility of around 2,000 men, all employed by different 
parishes, local divisions or magistrates’ courts. It took a series of 

worrying current events to change this: the end of the French 
revolutionary wars saw the return of large numbers of suddenly 
unemployed soldiers hardened to scenes of violence and death. 

In addition, high food prices and chronic unemployment produced 
ever more incidents of civic unrest. 

In 1812 a parliamentary select committee recommended putting 
a single centralised authority in control of policing throughout 

London, but it took another 17 years to achieve this.

Rewind to 1812--- the first police 
force is invented



Let’s Free Write!

Using any of the images 
opposite as a stimulus, free 
write a narrative in 20 
minutes. 

You could: 

- Be a new constable, 
having to deal with one 
of the misdemeanours 
on the right

Or, 

Use the images taken from 
the Police News to describe 
what’s happening. 





Let’s Share…



Lesson 14

The good, the bad and the ugly (2)

Task on Entry: 

This is perhaps one of London’s most famous 
addresses. 

Who lives here? 

What do you know about them? 

If you know nothing/ little about this address, 
consider our last lesson. How do you think this 
image and our previous lesson could link?

STRICTLY, WRITE QUICKLY-- you have two rounds 
of this!

https://www.youtube.com/watch?v=FR42PU0ZttE


The Holmes enterprise began modestly 
with A Study in Scarlet, for which its 
impoverished author, then a struggling 
physician, received the measly sum of 
£25. Now ‘Sherlock’ is a television and 
film franchise, generating millions 
world-wide.

Holmes is known for his proficiency 
with observation, forensic science, and 
logical reasoning that borders on the 
fantastic, which he employs when 
investigating cases for a wide variety of 
clients, including Scotland Yard.

https://en.wikipedia.org/wiki/Forensic_science
https://en.wikipedia.org/wiki/Logical_reasoning
https://en.wikipedia.org/wiki/Scotland_Yard


A Study in Scarlet (1887). 

Shilling shocker, a novel of crime or 
violence especially popular in late Victorian 
England and originally costing one shilling. 
Shilling shockers were usually 
characterised by sensational incidents and 
lurid writing. 



So, what makes Victorian ‘Shilling Shockers’?

Read Extract 2: The Description of Sherlock Holmes from A Study in Scarlet    

1.) “Observation and deduction” are the secrets of Sherlock Holmes’s success. 

Find the details that he observes and the deductions he makes from them. In your opinion, are 
other deductions possible from these observations?

2.) Make a list of Holmes’s qualities described by Dr Watson. 

Explain by referring closely to this passage whether you think that Dr Watson admires him. 

3.) List four things that characterise this type of literature. What’s different about this piece, in 
comparison to previous C19th extracts you’ve been reading?



Our class shilling shocker! 

Opening Rising action Climax Falling action Resolution

Characters

Holmes
Dr Watson
-
-
-
-



Lesson 15

Time to write

Task on Entry: 

Remember meeting this image at the 
start of this unit? 
What more can you tell us now, having 
learnt what you’ve learnt?

Prepare a 1 minute talk, focusing on 
this aspect of C19th life. 



Monday 8th April 
2019
Task on Entry: 

Look at your feedback from your 
marriage comparison. Make 
improvements and changes in red pen. 

For many of you, it was that you were 
not zooming in on individual words 
and phrases and describing their 
impact. 



Craft your section of the 
class Shilling Shocker

Don’t forget to look back at 
the features you noticed 
about Doyle’s style- attempt 
to imitate these where 
possible. 



Shilling Shocker Live 
Reading-

Coming Soon!



   

Task on Entry: 

What is an Explorer? Do you know 
anyone who is considered an 
explorer today?

What sort of attributes do you think 
you need to be a good explorer?

https://www.youtube.com/watch?v=0DyIRuzxigY

Lesson 16+17
Exploration and Colonisation

https://www.youtube.com/watch?v=0DyIRuzxigY


Remember this image from the start of this unit? 
What assumptions did you make about this image and its links to C19th Britain? 
How do you think LITERATURE would have responded to growth in Britain’s international power and 
influence? (You’ve now considered this question alongside many of the issues covered- have you been 
surprised in the past? Are you likely to be surprised now?)



As you watch and 
listen to this video, 

make some informed 
guesses about how 
you think literature 

would/ could present 
the growth and loss of 

power?

https://www.youtube.com/watch?v=5cB6RirM3ZY

Consider: 

- Do you think there would be 
standard plot lines? 

- Characters? 
- Stories covering adventure? If 

so, how might those stories be 
presented?

https://www.youtube.com/watch?v=5cB6RirM3ZY


From Robert Falcon Scott’s diary (1868-1912) Read extracts 1-3

1. Why were the explorers there? 

How would they have been viewed at home? 

2. Look at the photo of the men after they have arrived at the Pole to discover the Norwegians have 
arrived there before them – Describe their expressions. 
Now look at how the words of the passage express their thoughts and their feelings of fear and 
disappointment.
 Would they be seen as failures at home?

3. What is your response to the letter from the successful Norwegian explorers, and how do you 
think Scott’s team would have responded to it? 

4. Which details from this passage show Scott’s sense of failure? Identify details that suggest a 
sense of foreboding about their homeward journey.



Extract 2 
The final part of the diary 

1. What do you think Scott was feeling whilst he was writing his journal? Identify words which demonstrate 
his state of mind?

2. Consider Scott’s use of short sentences and explain what they contribute to the reader’s understanding of 
the situation described. 

3. Explain Scott’s feelings towards the men in his team, and analyse the language he uses to express them. 

4. What did Titus Oates do? Why did he do this? Explain whether, in your opinion, he was a hero. 



Radio Script

In pairs, write your radio script (lasting 2 minutes), detailing the 
events depicted in this piece and Scott’s reactions to the events. 

In 1893 the inventor Nikolai Tesla demonstrated 
a wireless radio in St. Louis, Missouri. Despite 
this demonstration, it was Guglielmo Marconi 
who is often credited as the father and inventor 
of the radio. One of these reasons was that he 
was given the very first wireless telegraphy 
patent in England in the year 1896.

https://www.youtube.com/watch?v=PULLYjtZ
g64

Here are some examples of some 
vocabulary that Scott had used in his 
diaries. You may wish to challenge 
yourself to imitate the style of writing 
in your radio report. 

https://www.youtube.com/watch?v=PULLYjtZg64
https://www.youtube.com/watch?v=PULLYjtZg64


Robinson Crusoe

Extract 3 HOME LEARNING

The letter from Scott entitled Message to the Public 

Why did the mission fail? 

What was Scott’s purpose in writing this letter? 

How do you think the British public would respond to it? What about the families of the members of the 
expedition. 



Lesson 18 and 19

Adventure Literature and 
Colonisation

Should books ever be banned?

If not, why not? If yes, why?

Discuss on your table, using the AGREE, 
BUILD or CHALLENGE method. Track the 
debate by creating a flow diagram in your 
books.

Daniel Defoe - Three early English ill. Robinson 
Crusoe editions - 1875/1914



Colonisation Robinson Crusoe

Extract 5 

Robinson Crusoe by Daniel Defoe 

What does Crusoe do to ensure his survival? 

List the things he rescues from the ship. Why does he stop going back to the ship? What are his 
priorities? Do you agree that they are the right ones? 

What do you think of the way that Robinson Crusoe treats the man and gives him the name Friday? 
What does he mean when he says ‘my man, Friday’? 

How can you tell that Defoe was writing in the 18th century for white British readers who would have 
had little personal experience of meeting people from other ethnic backgrounds? 



-Which details show that Crusoe seems to consider himself superior to the man? 

-How do you explain the man’s actions in the final paragraph?

-How would a modern audience respond to the attitudes expressed in this passage?

In your teams, respond to this question, jotting your thoughts as a mindmap on A3 paper. 



Literary Theory

Postcolonialism or postcolonial studies is the academic study of the cultural legacy of colonialism and imperialism, focusing on the human 
consequences of the control and exploitation of colonized people and their lands. 

Remember Othello? 

You applied theoretical 
stances to the play 
there… this time let’s 
look at a theory. 



Post-Colonialism

Here’s what postcolonial critics consider/ look at when they read literature: 



Post-Colonialism

“Colonialist thinking is expressed throughout the novel and is based on the 
colonisers’ assumption of their own superiority, which they contrast with the 
alleged inferiority of native (indigenous) peoples”.

To what extent is this true based on the extracts you have studied from 
Robinson Crusoe?



“…for who would have supposed we were sailed on to the Southward, to the truly Barbarian coast, 
where whole nations of negroes were sure to surround us with their canoes and destroy us; where 
we could not go on shore but we should be devoured by savage beast, or more merciless savages of 
human kind.”



…for I heard that people of the Caribbean coast were cannibals or man-eaters, and I knew by the 
latitude that I could not be far from that shore. Then supposing they were not cannibals, yet they 
might kill me, as many Europeans who had fallen into their hands had been served, even when 
they had been ten or twenty together – much more The natives of Caribbean coast are called 
cannibals I, that was but one, and could make little or no defence; …



“… when, about a month after, or thereabouts, I saw some few stalks of something green shooting out of the 
ground, which I fancied might be some plant I had not seen; but I was surprised, and perfectly astonished, when, 
after a little longer time, I saw about ten or twelve ears come out, which were perfect green barley, of the same 
kind as our European – nay, as our English barley.”



“I need not say that I wanted no sort of earthenware for my use, but I must needs say as to the shapes of them, 
they were very indifferent, as any one may suppose, when I had no way of making them but as the children 
make pies, or asa woman would make pies that never learned to raise paste.” 



Planning an effective response- if you need help to analyse first.



Lesson 20

1

2
3

4

5

Task on Entry: 

You have now seen these 
images several times 
during this unit. 

What knowledge, skills 
and understanding does 
each image now remind 
you of? 

Aim for 2-3 ideas per 
image. 

Work independently. 

The Problem with Robinson Crusoe



You will shortly have 30 
minutes to write your 
response to the question 
you planned last lesson. 

Watch me do it first...





Lesson 21

Task on Entry: 

Recalling what you have 
learnt about C19th 
literature and ways of life, 
what three things do you 
think would attract C19th 
readers to a book like this?
 
Use evidence from 
previous lessons to 
support your views. 

The Gothic Tradition



What is the ‘gothic tradition’?

•The text which is thought to have 
started the Gothic tradition is The 
Castle of Otranto by Horace 
Walpole, written in 1764.
•It became a popular genre in the 
late 18th Century, and its 
conventions have been used by 
authors ever since.
•In the 19th Century, parodies of the 
genre started appearing, because 
its conventions were so widely 
used.

•Generally involve elements of the horror and 
romance genres
•Sinister settings – castles, dungeons, secret 
passages, winding stairs, haunted buildings.
•Extreme landscapes – rugged mountains, 
thick forests, generally bad weather.
•Omens, ancestral curses and secrets
•An element of the supernatural
•Representation and stimulation of fear, horror 
and the macabre.  

Conventions of the genre: 

Cor! That’s a lot of information. 
Distil in the information above into  a series of 5 
images. 
You may have 4 words per image



What about characters?

-Tyrants, villains, maniacs

•Persecuted maidens, femme fatales, madwomen

•Ghosts, monsters, demons

•Byronic heroes – intelligent, sophisticated and 
educated, but struggling with emotional conflicts, a 
troubled past and ‘dark’ attributes.

Considering what you’ve learnt about the 
gothic novel so far, have there been any 
elements of the gothic in the texts you 
have studied so far?

You have 4 minutes to refresh your memory 
(annotate if you like!) using the texts you 
have read so far in this unit- where are the 
gothic features apparent? 



Let’s take a closer look

In pairs, read Extract 2, ‘Northanger Abbey’ by Jane Austen (page 95 in your 
anthologies) Make notes on the following questions: 

1.How does the author use language and structure to portray Catherine’s 
eagerness to discover something in the chest? 

2. Identify the details that suggest that Catherine is afraid. 

3. In the passage later in the evening, Catherine sees a cabinet in her room which 
she hadn’t previously noticed. 

4. How does the author build an atmosphere of suspense around this piece of 
furniture? 

5. How does candlelight enhance the atmosphere of mystery and tension at the 
end of the passage? 

 



Let’s discuss

EXT: What do you think the “precious manuscript” contains? Write the next section 
where the contents of the manuscript are revealed! 



Lesson 22+ 23

Task on Entry: 

You saw these images 
some weeks ago. What did 
you conclude about them 
when you saw them for the 
first time? 

What sort of assumptions 
did you make about C19th 
life, based on these 
sources?

The Gothic Tradition 2



Do you think we have moved forward since then? 

Most critics consider the Gothic genre a reaction to the "Age of Reason," a movement in 
18th-century British and European art and politics that stressed the power of the 
human mind above all. 

Empowered by an unchecked faith in humanity, people set out to reshape society: The 
American and French Revolutions erupted, and the Industrial Revolution forced people 
into long grueling days in factories. 

The Gothic novelists aimed to represent the dark side that accompanied this 
age of apparent human progress. At a time when writers and thinkers had begun to 
believe in the "infinite perfectability of man," Gothic novelists portrayed human beings 
as woefully imperfect and at the mercy of far more powerful forces, such as 
nature and death.



"Did I request thee, Maker, from my clay
To mould me Man, did I solicit thee
From darkness to promote me?" 
—Paradise Lost, X, 743-45

In pairs, read and annotate this 
quotation. What could it mean? 
What sort of meanings can you 
extract from it?

EXTRA CHALLENGE: 
What’s the relevance? How does this 
add/ question/ challenge your 
learning so far on C19th texts and 
life? Can you bring in any knowledge 
you think could add to this?

https://www.shmoop.com/paradise-lost/


Who was Mary Shelley?

Mary Wollstonecraft Shelley was the daughter of the philosopher William 

Godwin and the writer Mary Wollstonecraft, who wrote "Vindication of the 

Rights of Woman" (1792). Shelley's mother died in childbirth and she was 

raised by her father. At age 18 Shelley ran off with Percy Bysshe Shelley, 

a leading British Romantic poet, who she married in 1816. The couple had 

a son, but after her husband died in a shipwreck in 1822, Mary Shelley fell 

into poverty. She continued to write fiction to support herself. 

Frankenstein (1818) was her first and by far her most successful work of 

fiction.



Read the summary of Frankenstein. 

As you read, make notes on: 

- Gothic settings (how might they 
conform to the genre?)

- Ideas (how are these relevant 
gothic ideas?)

- Themes (what sort of themes 
run through this text?)

- Events (how do the events in the 
novel make it part of the gothic 
tradition?) 



Tracking changes...

Track Frankenstein’s emotions from the anxiety that he felt at the start to the horror he feels at the end 
of the passage. Which words/ phrases could you use to support the change in his thoughts and 
feelings?

 

Word/ phrase: 

How does it show 
Frankenstein’s 
changing state? 

Word/ phrase: 

How does it show 
Frankenstein’s 
changing state? 

Word/ phrase: 

How does it show 
Frankenstein’s 
changing state? 

Word/ phrase: 

How does it show 
Frankenstein’s 
changing state? 

Ext: How does the writer use language to show Frankenstein’s growing horror?



How can I sound more sophisticated? Throoughout this extract, 
Shelley... 



Lesson 24:

Task on Entry: 

Without looking at your previous notes, write down 
6 conventions of the gothic genre. 

EXT: Now, write down what sort of typical 
characterters may appear in gothic novels. 

The Gothic Tradition



https://www.youtube.com/watch?time_continue=466&v=gNohDegnaOQ

Let’s look again in a little more detail...

As you watch, make notes on any key information that supports your understanding of the gothic 
literary genre. 

Find information that will help you answer this question: 

‘ Why were C19th readers so interested by 
gothic texts?’ 

https://www.youtube.com/watch?time_continue=466&v=gNohDegnaOQ


Read Extract 3 Wuthering Heights

In pairs, annotate your extract with 
examples of where conventions of 
gothic literature are present. 
 



Extract 3 Wuthering Heights – Lockwood’s dream 

1. What disturbs Lockwood and makes him get out of bed? 

2. How does the author show confusion between sleeping and dreaming? 

3. What happens when Lockwood breaks the glass of the window?

 4. “Terror made me cruel” Describe Lockwood’s reaction to the child he hears and explain why he acts in 
the way he does. 

5. How does he try to block out the horror, and how does it continue? 

6. How does the presence of Heathcliff at the end of the passage add to the atmosphere of tension and 
fear?



Lesson 25

Task on Entry: 

What’s the most 
frightening thing you’ve 
ever seen? 

Share with a partner. 

Are there any gothic 
conventions to these 
stories? 

Gothic Horror



Watch the first 25 seconds of this film. 

https://www.youtube.com/watch?v=oB9voqdyuHM

As you watch, make notes on what you would choose to focus on as a writer (setting? Characters? 
Movement? Sounds? Sights?)

Write down exactly what you would describe in order. 

https://www.youtube.com/watch?v=oB9voqdyuHM


You now need to describe this scene to somebody who has never seen it before. You should present them an 
image of this place in full *written* HD! 

Let’s consider some starting lines: 

I DO, you watch

I DO, you help

YOU DO, I help

YOU DO, I watch



Task on Entry: You have 20 minutes to continue your description of the 20 second 
video we watched.



Swap your work with your partner

What would make this a successful piece of writing?

- Work through your partner’s work with a highlighter and a red pen. How has she used language 
and structure to engage you? 

- When does the writing make you feel tense/ uneasy?
- How was this achieved?



Wednesday 15th May 2019

Writing for Impact

Task on Entry: 

In a moment, you’re going to be tested on a number of issues/ things we have covered about effective writing. 

Look back (and think back) in your exercise books for hints and clues. 



Language and Structure: What are we looking for?

Language Structure Impact?

Language with certain 
connotations/ meanings

Vivid/ descriptive language

Emotive, shocking or dramatic 
language

Persuasive or emotive language

Chronological order/ 
non-chronological order?
The way the extract/ text opens
A surprising or shocking ending
Withholding then revealing 
significant information
Contrasting two or more ideas, 
characters or events
The lengths/ structures of 
sentences and paragraphs
Use of minor sentences
Additional clauses to build detail/ 
atmosphere
Sentences listing a sequence of 
events or ideas
The setting itself



Lesson 25

Extract 4 

Dracula 

1. Highlight all the details that describe the scene and weather. What atmosphere and mood do they 
convey? Did you create atmosphere and mood in your writing? If so, how? Annotate your work. 

2. How does the description of the ship create a sense of danger? Did you describe anything in your 
writing to make it appear mysterious or dangerous? Are your methods similar/ different?

3. What is the significance of the old sailor’s comment “She must fetch up somewhere, if it was only in 
hell.”?

 4. Identify the features from the final two paragraphs that add mystery and horror to the scene. 

5. Make 2 changes to your work that you think would help to create a more sinister scene. 

Dracula vs You! How does your work compare?



2. How does the description of the ship create a sense of danger? Did you describe anything 
in your writing to make it appear mysterious or dangerous? Are your methods similar/ 
different?



What is most effective?

Let’s look at a few examples...



Lesson 26 + 27

Mini Pit-Stop: How are we doing so far?

Task on Entry: 

Let’s check what you’ve retained…

Complete your ‘10 minutes on’ sheet independently. 



10 minutes on...



Starting to make links and connections

It’s important you give your brain the chance to make connections between what has been learnt-- it then 
has a higher chance of sticking in your long-term memory. 

We have covered a wide range of texts and a wide range of topics in this unit so far and you’ve taken in a 
LOT of information, so let’s take some time to make some connections between the themes/ ideas and 
sorts of things that we have learnt.



C19th Texts Knowledge Organiser

On A3 paper, create your own Knowledge 
Organiser. 

A Knowledge Organiser is one sheet of paper 
that contains all of the information you need to 
know about a given topic. 

On your KO, you should include…

- Key writers of C19th
- Key themes covered in the texts studied
- How these themes link to any relevant 

historical context you know
- Key methods used by writers to engage and 

interest audiences (including the use of 
language and structure and integration of 
certain themes/ motifs)

- Elements of texts within the gothic genre
- Key words/ phrases you might need when 

analysing a text

This will help support you with your end 
of year examination and will also support 
you in your study of C19th texts next 
year.



Lesson 28

Library Mission/ Further Reading



Your Mission...

Your mission is to find TWO extracts from different C19th novels/ short stories that are thematically similar. 

You may wish to use one of the extracts we have studied as a starting point (e.g. two extracts that show a 
difficult childhood/ two extracts that show the importance of marriage/ two extracts that show the sense of 
the supernatural/ two extracts that deal with death etc)

How will you tackle this? Come up with a plan now and discuss it with your partner. What would be the best 
strategy?

By the end of the lesson, you should have handed in 2 extracts, labelled with which theme/ idea they have 
in common. 



Lesson 28

Making Pairs!

Task on Entry: 

On your table, you have 4 extracts from C19th texts. Take one of these texts, preferably one you have not 
seen before. 

You have 10 minutes to: 

- Read the extract
- Write a summary of what is happening at this point in the text. 
- Write any questions about anything you don’t know about this extract/ need to know?



Lesson 28

Making Pairs!

Task on Entry: 

Work independently to: 

- Read the two texts you have on your table. 
- Annotate them with what sort of IDEAS you think are being shown in the text
- Make note of how language and structure is used to engage readers 



Snap?

Let’s pair up…

Move around the class and find somebody with a text that could compare well to yours because it either: 

- Deals with the same/ similar subject material

- It is set in a similar setting

Once you have located your partner, sit down next to them. SNAP!



Comparing Texts 

Idea/ theme Text 1 + Evidence Text 2 + Evidence Are they similar or 
different? (Write a 
connecting phrase). 

Both texts show that...



How can we compare these texts?

Summarise the 
text. Briefly, 
what’s 
happening now?

What makes 
these two texts 
good to 
compare?

Spot the difference
Ideas/ structure/ themes/ language? 
(Don’t forget to add some evidence!)

What can you 
conclude from 
this? How similar 
are they really? Do 
they force us to 
think differently 
about the theme/ 
idea presented?



Let’s hear some of these comparisons...

Using the structure on the previous slide, plan what you and your partner will say for your

 INTRODUCTION, 
MAIN POINTS 

and CONCLUSION. Here’s what we’re 
looking for...

You will be reading these out to 
the class shortly. 



Lesson 30

Comparing Two Texts

Task on Entry: 

Get out your knowledge organiser and pass it to your partner. 

Test each other on some key information on the KO. 

Put a little red tick next to anything that has already been checked (and is correct!)

Who is this and what do 
you know about her?



Preparation for Progress Check

In your progress check, you will be given an two unseen C19th texts. 

You will need to answer 4 questions 

Each question asks you to demonstrate a particular skill that you have been working on during this unit. 

IDENTIFY

ANALYSE

COMPARE



Let’s have a go...

Last lesson, you completed a ‘walking, talking’ 
comparison. 

Let’s see if you’re able to transfer these skills to a 
new challenge. 

You now have a new pair of texts and a question. 

Independently, plan your answer to the 
comparison question. There is some support here 
to help you plan your response. 

IDEAS/ STRUCTURE/ LANGUAGE/ THEMES



Thursday 23rd May 2019

Understanding Analysis



Let’s look at a few examples...







OPTIONAL LESSON (ADDITIONAL CHALLENGE!)



Lesson 26: Comparing and Evaluating Gothic Texts

Hound of the Baskervilles

Task on Entry: 

Now you know a series of gothic conventions and traditions, look at the title 
below and annotate it with your prediction about what could happen in this text (it 
was written by Sir Arthur Conan Doyle- remember him?) 

THE HOUND OF THE BASKERVILLES



https://www.youtube.com/watch?v=NZFA_JnLuCs

Watch this video- how does this text conform to what you might expect from Conan 
Doyle’s work?

How many gothic features can you spot?

https://www.youtube.com/watch?v=NZFA_JnLuCs


Let’s read this extract from The Hound of the Baskervilles together. 

As you listen, as a table, list as many similarities you can think of between this 
text and the three other gothic extracts you have recently read (Dracula, Wuthering 
Heights, Frankenstein, Northanger Abbey).
Consider similarities and differences in terms of the settings, ideas presented, 
themes present and events of the extract and HOW the writer presents these 
ideas. 

We will be discussing similarities and differences once you have finished reading. 





Gimme 3

Now, choose three of these extracts that you believe are most alike in terms of their SETTINGS, IDEAS, 
THEMES and EVENTS. 

Whilst you are considering their similarities, consider the following questions and add to your annotations 
with thoughts about: 

SETTINGS: 
Where is the extract set? How does this contribute to the feelings created? Does the setting change or 
does it remain the same? What do readers associate with this sort of setting?

IDEAS:  What sort of ideas are presented in the extract? Do the ideas change or remain the same? What 
sort of key thoughts are shared with readers? How might readers respond?

THEMES:  Are there any overarching themes in the extract? Do the themes become more or less apparent 
as you go through the extract? 

EVENTS: What actually happens? When? Why does it happen? 



Evaluating a series of texts

Settings Ideas

All of 
these 
extracts 
occur at 
night



Evaluating different gothic texts

Themes Events



Question: 

All three texts aim to make readers feel uneasy. 

Evaluate how successfully this is achieved. 



Evaluation Structure Strip

STEP ONE:
The writer successfully…
In the opening paragraph, the writer…
Throughout this text, the writer…
Particularly at the start of this text, the 
writer…
The writer continues to…
The writer develops the idea of…
There’s a clear sense of…
The writer explicitly…
In attempting to ___________, the 
writer...

STEP TWO: (Choose one of the 
following)

SETTING: 

IDEAS: 

THEMES: 

EVENTS: 

STEP THREE: Add your quotations- 
aim for two- (embed these into your 
sentences, where possible)

Explain the impact on the reader, 
including the key word from the 
question.

Cut these out and stick 
them in the margin- this 
gives you a great way to 
make sure you’re 
answering the question 
thoroughly! 





Lesson 29

Preparation for Progress Check

In your progress check, you will be given an two unseen C19th texts. 

You will need to answer 4 questions 

Each question asks you to demonstrate a particular skill that you have been working on during this unit. 

IDENTIFY

ANALYSE

COMPARE


