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InnerDrive is a mindset coaching company 
working in education, business and sport. 
This book condenses research studies in 
education into small, manageable and 
time-savvy chunks and makes useful 
recommendations for how this research can 
translate into what happens in the 
classroom. Check out ‘the one about 
teacher mindset’, we’ll be discussing that at 
TLC in September! 

Small changes in questioning habits 
can make a BIG difference. Instead of 
‘Have you understood?’ , ask ‘ What 
have you understand about…?’ You’ll 
get a much clearer sense of how much 
has been received and understood by 
your students. 
For more tips on questioning, see ‘Rosenshine’s 
Prinicples in Action by Tom Sherrington. 

This term’s Recommended Read...

To be in with a chance of winning a HUE USB Classroom Visualiser respond to this 
question: 
Q: What is dual coding? Why might it be useful for classroom teachers?
Please submit your responses via email (tlc@kingedwardvi.bham.sch.uk) by October 
half term
All correct responses will be placed in a hat and drawn at random during staff briefing. 

Competition Time!
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Many of the conversations this term have had a focus on resilience and how we can work to 
build ‘bouncebackability’ and grit in our students. There have been two small-scale research 
projects conducted in school  this term and here are their findings: 

Spotlight on Resilience
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Resilience is an ever increasingly important quality in a pupil as it leads to higher confidence, 
achievements and prepares individuals for life beyond education. Waxman et al believe that this area 
of research has important implications for improving the education of students.
As part of a small scale research project.I decided to focus on resilience based activities and how 
that affected their confidence, achievements and their attitudes towards learning. I designed a short 
anonymous questionnaire, that was given to a range of Year 7 and Y10 students over a number of 
subjects (See bottom left box). This allowed us to collate a generic set of results in order to see 
trends over different curricula and age groups. From this we were able to see if there was any 
correlation between how resilient the pupils felt on that task and if that had an impact on their 
understanding.  The shows a slight positive trend which indicates that there is a relationship so as 
their level of resilience increased so did their understanding.

The most interesting results come from looking at the question ‘Did you prefer to work things out for 
yourself?’ (For the graph, I equated yes with 1, NO with 2 and don’t mind with 3). The above tables 
show that for both Year 7, more pupils would rather be told what to do than work it out for themselves. 
By Year 10 this has decreased but very few want to work it out for themselves.
As a school teaching community, we need to be building ways of developing student resilience into 
lessons.
For more information on the project, please contact emcintosh@kingedwardvi.bham.sch.uk
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At Handsworth, we are quick to talk about how we want our students to be independent 
learners but often find it harder to pinpoint how we can achieve this.  A teacher in the US 
called Mary Solman argues that we must provide differentiated motivation, clear expectations, 
struggle and reflection in every given task if we want to give students space to develop 
independence over time. Year 7 English classes were given a five week Poetry Project for HL 
based on these principles: students were asked to investigate poetry using their own interests 
and targets to guide them, but were also given clear perimeters and two example projects 
which included explanations of what had motivated the example students to do those tasks 
and how they had reflected and struggled at each stage.

Students knew we were interested in them becoming more independent and were very keen 
to share how they had worked on their own and how the project had motivated them! Whilst 
completing the project itself, most students undoubtedly showed resilience and a drive to 
learn and develop. Teachers, meanwhile, recognised that absolute independence was not 
achieved and questioned how far students were then able to transfer what they’d learnt about 
being resourceful to other tasks where the four principles were not embedded as deeply. To 
me, this highlights how important it is that we think carefully about how every task is set up 
and scaffolded if we are fully committed to fostering student independence.
 
 For more information and to access resources from this pilot project, please contact Maria 
Bates (mbates@kingedwardvi.bham.sch.uk) 

Spotlight on Resilience

Time to Revise using Revision Clocks?

Revision Clocks are a easily adaptable tool for revision. 
You could: 
-Ask a student to make notes in each chunk of the clock. 
Revise each slot for 5 minutes, turn the clock over and ask 
the student to recite back to you certain sections of the 
clock. 'e.g. what was in section 2-3'.
-Use them to analyse key quotations or concepts
-Use it as a termly knowledge organiser, spending 5 minutes 
recalling key facts, ideas and information.

Kate Sewell has been using these to great effect in 
Geography. Email: ksewell@kingedwardvi.bham.sch.uk
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Myth #1. More able learners will do well regardless; they don’t 
need extra support

The reality… Just like any other student, more able learners benefit from guidance and 
support to develop their abilities. They should not simply be left to “find their own way”.

It is also a mistake to assume that high ability in one or more fields translates to 
competence and/or maturity in many or all areas – including academic, physical, social 
and emotional development. More able learners may need help to overcome barriers 
such as socio-economic disadvantage, low cultural capital, gaps in their learning or 
underdeveloped language skills. Learners may have one or more special educational 
needs or disabilities alongside high learning potential or ability (dual and multiple 
exceptionality/DME).

In addition, many more able learners could benefit from specialised support for specific 
challenges that can come with high ability – such as perfectionism, imposter syndrome, 
low self-esteem, social difficulties, and a range of internal and external pressures. All are 
likely to benefit from support and guidance in accessing relevant wider experiences and 
making decisions about future education and career options.

It is also important to avoid assuming that high ability equals high motivation. Highly 
able learners may become bored and disengaged due to a lack of challenge or 
appropriate support. Some may feel overwhelmed by competing interests, abilities and 
activities (in- and out-of-school). Some may be averse to challenging themselves or 
taking risks, and/or feel uncomfortable with being perceived as highly able.Being able to 
attain high grades with minimal effort can also lead to independent learning and 
metacognitive skills being underdeveloped, meaning learners will struggle when they do 
eventually face challenge. Like all students, the more able need the right environment 
and support to develop effective learning behaviours and attitudes.

            Source: https://www.nace.co.uk/blog/common-myths-misconceptions-more-able-learners

Multiple choice questions are the tool of choice for some  teachers who wish to quickly diagnose 
misunderstandings or gaps in knowledge, skills or understanding. 
The application ‘ZipGrade’ turns your phone or tablet into an optical grading machine similar to a Scantron. It 
reads free-to-download answer sheets in multiple sizes. This app allows you to provide instant feedback to 
students by grading exit tickets, quizzes, and formative assessments as soon as they finish. 
This means you can get to work at correcting the misunderstandings quickly, rather than delaying. 

Thanks to Kate Sewell for recommending this App- we will definitely miss your contributions at TLC! Good luck in 
your new role!
 If you use this App with success in your own classes, email tlc@kingedwardvi.bham.sch.uk and share your 
experiences!

I.T Hotspot!

A huge thank you to all involved in TLC this term- it has been fantastic to hear and share so many excellent pedagogical ideas and thank you to hosts 
for providing venues, refreshments and a warm welcome!
Collaborators are always welcome- feel free to drop into our informal meet-up  on a Tuesday breaktime to keep in touch, share ideas and seek advice. 
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